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Section 2: Legislative Compliance
2.1
This policy complies with the statutory requirement laid out in Paragraph 3.66 of the SEND Code of Practice 0 – 25 July 2014.  It also meets the requirements of the Statutory Instrument: Special Educational Needs (Information) Regulations (Clause 65). 
This guidance is for staff, parents /carers, children and practitioners across education, health and care agencies. It is written with reference to the following further guidance and documents:

· Part 3 of the Children and Families Act 2014 and SEND Code of Practice July 2014
· Equality Act 2010, subsequent updates and DfE advice for schools, February 2013
· Statutory Guidance on Supporting pupils at school with medical conditions, Dec 2015
· The Ofsted Framework 2024
· Teachers Standards 2013
· Equality, diversity and inclusion statement. March 2022
· Relevant National Curriculum frameworks/ documents which can be found on the school website
2.2
Our school has separate policies in place for:

Safeguarding, Equality Information and Objective Policy, Restrictive Physical Intervention, Attendance and Behaviour. 
2.3
Our SEN Information Report sets out how we are implementing our SEN Policy and meeting our duties under the Equality Act 2010, and can be found on the school website.

The Local Authority also has a duty to set out its support for children with SEN, and this can be found by entering Local Offer in the Search our Site box on www.doncaster.gov.uk
2.4    The Department for Education has published a Guide for Parents on 

           the SEND Code of Practice, which can be accessed at:
Special educational needs and disabilities: a guide for parents and carers

The full Code of Practice can be found on the following link:
  Special educational needs and disability code of practice: 0 to 25 years
 Policies will be made available in alternative formats and/or languages upon request.
Section 3: Profile and Values
3.1
Our School Profile
Conisbrough Ivanhoe Primary Academy is a through primary mainstream school for children from 4-11, and with Nursery provision for pupils from the age of 3.  School has an established SEMH hub which supports a small number of children with SEMH needs in reintegrating back into main stream school. At Ivanhoe, we take a child-centered approach to teaching and learning, and classes are decided upon identified needs in order that all children learn in the most beneficial and appropriate manner to meet their full potential.
3.2
Our School Aims and Values
· We will ensure that there is a nurturing environment in school in which all children feel happy, safe and secure.

· We will promote excellent attendance through making school an exciting place for children

· We will celebrate our children’s strengths, interests and individuality.
· We will provide a broad, balanced and stimulating curriculum, and encourage and enable all children to participate in all aspects of school life.

· We will ensure that children have at least three educational visits each year to broaden first- hand experience, and visits will be risk-assessed and reasonable adjustments made to enable all children to take part safely.

· We will offer children a range of extra-curricular activities supported by all teachers as well as outside agencies.

· We will promote self-respect as well as respect for others.

· We will have high expectations of behaviour and consult with children to produce class rules and guidelines.

· We will enable children to reach their learning potential through encouraging personal excellence for all children.

· We will encourage children to understand how they can contribute to their own health and we will promote healthy lifestyles in all aspects of school life.

· We will ensure that children have the opportunity to make a positive contribution within the school, local and wider community and that they gain the benefits of a school committed to community cohesion.

· We will ensure that children have a voice in day-to-day issues within the school and that they have their say when important changes are made. The children can be voted in to become an Ivanhoe Inspirer (our school council), who gather child voice and become the voice of their peers.
· We will ensure that parents/carers know what their children are engaged in doing at school through carefully considered weekly homework, newsletters, reports and individual SEN Support Plans where appropriate.
· We will consult with parents/carers regularly to ensure that their voices are heard when decisions are made.

· We will ensure that parents/carers know that they are welcome in school and that their views are important.
· All our teachers are teachers of children with SEND and are responsible for their progress and development.
Section 4: Aims and Objectives of our approach to SEND

4.1
We aim to:

· put our values into practice every day
· use our best endeavours to achieve maximum inclusion and success for all our children

· encourage high levels of participation from children, parents and carers
· have a clear focus on steps toward positive life-long outcomes

· explain what we do, when, why and how

· meet our statutory duties

4.2
Our Objectives are:
· to work in partnership with families and others involved in the care of children in our school
· to promote children’s self-esteem and emotional health and well-being and help them to form and maintain meaningful relationships based on respect for themselves and others

· to sustain a “whole child, whole school” approach to the co-ordination and provision of support for special educational needs 

· to ensure that every teacher is a competent teacher of every child, including those with SEND through well targeted and continuing professional development
· to deploy effective support staff whilst acknowledging that additional intervention and support cannot compensate for a lack of good quality teaching

· to provide differentiated and personalised learning opportunities building on each child’s strengths and interests 

· to identify needs, particularly of vulnerable and disadvantaged children, at the earliest opportunity, meet their needs, and review their progress regularly

· to make every effort to narrow and close the gap in achievement between vulnerable and disadvantaged children and their peers

· to focus on individual progress across a wide range of outcomes as the main indicator of success

· to develop and support the role of Special Educational Needs Co-ordinator (SENCO) who will work within the SEND Policy and in turn provide support and advice for all staff working with children with SEND
· to map provision across our school to ensure that staffing deployment, resource allocation and choice of intervention is leading to good learning outcomes for all
· to work in cooperative and productive partnership with the Local Authority and other outside agencies, to ensure there is a multi-professional approach to meeting the needs of all vulnerable and disadvantaged learners
· to keep up to date with the provision and services set out in the Local Authority's Local Offer to maximise mainstream universal services and funded targeted and specialist provision and services
· to work always in the best interests of the child alongside our responsibility to ensure the effective and efficient use of public resources.

Section 5: Definitions of SEN and of Disability
5.1
SEN Definition
A child or young person has SEN if they have a learning difficulty or disability, which calls for special educational provision to be made for him or her.

A child of compulsory school age or a young person has a learning difficulty or disability if he or she:

· has a significantly greater difficulty in learning than the majority of others of the same age, or
· has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools or mainstream post-16 institutions

Special educational provision is educational or training provision that is additional to or different from that made generally for others of the same age.  This means provision that goes beyond the differentiated approaches and learning arrangements normally provided as part of high quality, personalised teaching. 
Children may be identified as having long term and significant SEN if they are not making adequate progress despite good quality, differentiated Quality First Teaching and all relevant and purposeful interventions and strategies being in place.
5.2
Communication and Interaction (C and I)
Children with speech, language and communication needs (SLCN) have difficulty in communicating with others. They have difficulty saying what they want to, understanding what is being said to them or they do not understand or use social rules of communication. The profile for, every child, with SLCN is different and their needs may change over time. They may have difficulty with one, some or all of the different aspects of speech, language or social communication at different times of their lives. 
Children with Autism, are likely to have particular difficulties with social interaction. They may also experience difficulties with language, communication and imagination, which can impact on how they relate to others. 
5.3
Cognition and Learning (C and L)
Support for learning difficulties may be required when children learn at a slower pace than their peers, even with the right level of differentiation. Learning difficulties cover a wide range of needs, including:

•
moderate learning difficulties (MLD), 

•
severe learning difficulties (SLD), where support may be needed in all areas of the curriculum and with mobility and communication; and 

•
multiple learning difficulties (PMLD), where children are likely to have severe and complex learning difficulties as well as a physical disability or sensory impairment; 

•
Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This encompasses a range of conditions such as dyslexia, dyscalculia and dyspraxia. 

5.4
Social, emotional and mental health difficulties (SEMH)
Any concerns relating to a child or young person’s behaviour should be described as an underlying response to a need and the category of behavioural, emotional and social difficulties (besd) is no longer a type of SEN.

Children and young people may experience a wide range of social and emotional difficulties, which are noticeable in many ways. These may include becoming withdrawn or isolated, as well as displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect underlying mental health difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained. Other children and young people may have disorders such as attention deficit disorder (ADD), attention deficit hyperactive disorder (ADHD) or attachment disorder (AD). 
The Department for Education (DfE) has published Guidance on managing pupils’ mental health and behaviour difficulties in schools. 

‘Mental health and behaviour in schools’
5.5
Sensory and/or physical needs 
Some children and young people require special educational provision because they have a disability, which prevents or hinders them from making use of the educational facilities generally provided. These difficulties can be age related and may fluctuate over time. 
Many children and young people with vision impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will require specialist support and/or equipment to access their learning, or habilitation support. Children and young people with an MSI have a combination of vision and hearing difficulties. 
Some children and young people with a physical disability (PD) require additional on-going support and equipment to access all the opportunities available to their peers. 
5.6
Difficulties which may not be related to SEN
Some children in our school may be underachieving, which may be caused by a poor early experience of learning, but will not necessarily have a special educational need. It is our responsibility to spot this quickly and ensure that appropriate interventions are put in place to help these children ‘catch up’.  

Difficulties related solely to difficulties in English as an additional language are not SEN. We assess all aspects of a child’s performance in different areas of learning and development to establish whether lack of progress is due to their poor understanding of English or if it arises from SEN or a disability. 

The following concerns may impact on a child’s progress and attainment but are not in themselves indicators of SEN:

· Attendance and Punctuality

· Health and Welfare

· Being in receipt of Pupil Premium Grant

· Being a Looked After Child

· Being a child of Serviceman/woman

Our Parent Support Officer is available to speak to any parent who feels they may need additional support with issues either at school or at home.
5.7
Disability
The definition of disability under the Equality Act 2010 is ‘…a physical or mental impairment which has a long-term and substantial adverse effect on their ability to carry out normal day-to-day activities’. 
This definition provides a relatively low threshold and includes more children than may be expected: ‘long-term’ is defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’. 
This definition includes sensory impairments such as those affecting sight or hearing, and long-term health conditions such as asthma, diabetes, epilepsy, and cancer. Children with such conditions do not necessarily have SEN, but there is a significant overlap between disabled children and those with SEN. Where a disabled child or young person requires special educational provision, they will also be covered by the SEN definition.
Ivanhoe Primary Academy has wheelchair access to all areas of the premises; however, wheelchair access to the two lower Key Stage 1 area rooms is currently via an outside path or temporary ramp.  An easily accessible toilet is located in the entrance to the school and a fully accessibility toilet which includes a ceiling hoist and portable changing bed is located on the KS2 corridor.
Access to school information is available in many forms; through termly newsletters, the website, the Dojo application and by telephoning the school office. Special arrangements can be made to enable parents with specific difficulties to access all information by discussing needs with our Parent Support Officer or the Office Manager. 
All children are enabled to access the curriculum at a level appropriate to their needs and development, and are taught in an appropriate style to facilitate learning.  Staff at Ivanhoe are constantly seeking ways to improve access in all areas; physical environment, curriculum and information, and are always eager to listen to the views of parents and children.
Section 6: Graduated approach to identifying if a child requires SEN Support

(see SEN Information Report on the school website)
6.1
Whole-school General Identification and Assessment 
All our children’s needs are identified and met as early as possible through: 
· observation, assessment, target setting and monitoring arrangements (cycle of assessment, plan, do and review - APDR)

· listening to and following up parental concerns
· listening to and taking into account the child’s views, wishes and feelings
· the analysis of data including baseline assessments and end of Key Stage achievement to track individual children’s progress over time 
· reviewing and improving teachers’ understanding of a wide range of needs and effective strategies to meet those needs
· liaison with schools and other settings on phase and in year transfer 

· exchanging information from other services across education, health, care and the voluntary sector
·  involving an external agency, and the Educational Psychology Service  (EPS) as a minimum, where it is considered that a special educational need may be significant and long term and may require more in-depth and frequently reviewed cycles of  assess, plan, do and review.
· Schools own Educational Psychologist to ensure we can provide specialist support as quick as possible when children need it

· In house Speech and Language specialist to identify and address SLCN as early as possible

· Accessing the Specialist Inclusion Team as professionals who can help provide assessments and strategies for children with SEN

Teachers at Ivanhoe constantly assess children through robust assessment for learning systems, which enable them to identify and address every child’s individual needs. Progress is assessed and tracked using EMAG when children have met learning statements, and reports are sent to parents three times a year, together with invitations to discuss progress at Parents’ Evenings following the reports. The SENCo also monitors the progress of children with SEND, and provides help and support as necessary to enable children to meet their potential, and discusses SEN Support Plans with teachers and parents as appropriate. If we are struggling to show children’s progress when assessing using EMAG, we use BTK (Birmingham Tool Kit) which measures progress in smaller more achievable steps. This helps to build children’s self-esteem as they can see the progress, they have made half termly.
6.2
General provision for all children using core school funding
· All children will have access to well-differentiated, quality first teaching enhanced, where appropriate, through low level, short-term interventions.
· Language acquisition is best promoted through a range of good, inclusive strategies, interventions and differentiation of the usual school curriculum.
· Children who are underachieving will have been identified as needing to make accelerated progress but will not necessarily be children with SEN. Those children with SEN plans in place that are not making progress against targets have access to a specialist SEN teacher (Learning Support Service) to ensure the correct provision is in place.
· The whole school provision map enables us to:

· plan strategically to meet children’s identified needs and track their provision;
· audit how well provision matches need;
· recognise gaps in provision;
· highlight repetitive or ineffective use of resources;
· cost provision effectively;
· demonstrate accountability for financial efficiency;
· demonstrate to all staff how support is deployed;
· inform parents, the Local Authority, external agencies and Ofsted about resource deployment;
· focus attention on whole-school issues of learning and teaching as well as individual needs, providing an important tool for self-evaluation.

6.3
Examples of Curriculum Access and Provision 
Where children are underachieving and/or identified as having high incidence (low need) special educational needs, our school meets these additional needs in a variety of ways.  We use a combination of approaches to address targets identified for individual children:
· teachers differentiate learning activities as part of quality first teaching
· teachers prepare children for new learning experiences and vocabulary development
· low level, short term, evidence based intervention programmes are amended to meet identified needs
· targeted additional adult group and, where appropriate, individual support is given as needed
· bilingual support/access to materials in translation is available
· teachers differentiate curriculum resources

· homework (which is optional) is based on prior learning and is designed to show a child’s confidence and inform parents. Children are able to do homework in school should the need arise.
· SMART targets are set 

· booster intervention groups take place as appropriate
· emotional care, friendship and support groups are set up as appropriate
· nurture groups are run at break times to support children in social interaction and appropriate, safe play where necessary

· motor-co-ordination groups take place as appropriate
· social and emotional literacy support to participate in the life of the school and at home is given either one-to-one or in small groups, using the THRIVE approach.
· Children whose progress is minimal or has temporarily paused are assessed using BTK (Birmingham Tool Kit). This helps to highlight the small steps they are making which helps to boost the child’s self-esteem. It also helps staff to identify any gaps which are preventing the child from progressing further. 
 6.4
Monitoring and Evaluation of progress 
Staff at Ivanhoe continuously monitor and evaluate children’s learning in lessons.  Learning Support Assistants work alongside teachers to identify any barriers to learning during lessons and discuss any difficulties the children meet on a daily basis.  Teachers assess and enter achievements using the EMAG system (or the BTK system where necessary), and children with SEN are tracked by the school assessment co-ordinator, alongside the SENCo.  The process of monitoring and evaluation of progress is scrutinised by:
· teachers, LSAs and SENCo - continuous assessment of progress against targets and expected outcomes
· curriculum and phase leaders - work sampling and moderation
· informal feedback from all staff

· child and parental conversations
· assessment co-ordinator and SENCo - pupil progress tracking using assessment data (whole-school processes)

· attendance records and liaison with Education Welfare Officer (EWO) where appropriate

· regular meetings about children’s progress between teachers and the assessment co-ordinator. 

· head teacher’s report to parents and governors
6.5
Additional SEN Support provision, monitoring and review using   school’s delegated additional needs funding
Every school has a whole school annual budget made up of core funding per child on roll at a point in time and additional SEN funding which is calculated based upon a formula agreed by schools locally. In line with national school funding, our school will deploy a maximum
 of £6,000 per child per year to contribute to meeting additional needs above the usual teaching and learning entitlement.

In addition to the identification, assessment, provision and monitoring for all children, our approach to SEN Support is as follows:
· the class teacher, sometimes with the SENCO, will discuss with parents if we feel that their child requires SEN Support; 
· additional SEN support will be in place when a child’s needs require intervention which is “additional to” or “different from” the well-differentiated curriculum offer;
· we will agree targets towards longer term outcomes that are reviewed termly with parents and their child as appropriate (on an SEN Support Plan (SSP);

· children will have targets they can understand;
· our SSPs are a planning, teaching and reviewing tool, which enables us to focus on particular areas of development for children with special educational needs. They are seen as working document which can be constantly refined and amended;
· we will use the latest LA’s guidance on SEN Descriptors;
· targets will address the underlying reasons why a child is having difficulty with learning; 
· our SSPs will be accessible to all those involved in their implementation – children should have an understanding and ownership of their SSP;
· our SSPs will aim to have a maximum of four SMART targets where
 possible; 
· targets for an SSP will be arrived at through:

· discussion, wherever possible, with parents/carers, teachers,    support staff and the child
· discussion with other practitioners as appropriate
· classroom observations by the school’s Special Educational Needs Co-ordinator (SENCO) and other senior leaders, when relevant;
· our SSPs will be time-limited – at termly review, there will be an agreed “where to next?”;
· our SSPs will be based on informed assessment and will include the input of appropriate outside agencies particularly where concerns are significant and may require consideration of a statutory assessment if expected progress is not made over time. 
Where the child’s class teacher, SENCo and parent agree that the child has made good progress, it may be appropriate for needs to be met through effective class-based strategies, resources and whole school interventions and assessment. In this instance, the child would no longer be recorded as being in receipt of SEN Support. See SEN Information Report for further detail.
Section 7: Request for statutory education, health and care assessment
For some children with SEN, despite the school, family and other agencies working together to put in place all relevant and purposeful interventions and support, expected progress is not made.  In these circumstances, external agencies, particularly an Educational Psychologist, will already have been involved in discussing, assessing the child and/or contributing to their provision. 

When specialist equipment or a high level of staffing support is required to support a child with SEN, our school will fund this as part of additional SEN support up to £6,000 per year for each individual child. Children with no SEN but with a disability under the Equality Act definition may need equipment provided as a reasonable adjustment as long as this is not cost prohibitive. Specialist equipment and expertise in relation to its use will be purchased/hired/ commissioned by the school from the open market, subject to the usual guarantees, service level agreements and quality assurance criteria. Our school will, wherever possible, join with other schools in joint purchasing/hire of equipment.
For some children additional provision and support will need to be deployed for the longer term in order to meet their needs and planned outcomes effectively.  A multi-agency meeting will discuss if it is appropriate to submit a request to the Local Authority to consider whether a statutory assessment of education, health and care needs is necessary.  Advice will be sought from the LA's SEN Team before a request is submitted.

Section 8: Statement of Special Educational Needs or Education Health and Care Plan

Children with a statement of educational needs (pre September 2014) or an Education Health and Care Plan (post September 2014) will have access to all arrangements for children in receipt of SEN Support and, in addition to this, will have an Annual Review of their statement/plan.  Supplementary or early reviews may be called if required.

Our review procedures fully comply with those recommended in Section 6.56 and 9.173-6 of the Special Educational Needs Code of Practice 2014.

Section 9: Management of SEND within our school

9.1
General 
The Head teacher and the Governing Body have delegated the responsibility for the ongoing implementation of this SEND Policy to our Special Educational Needs Coordinator (SENCO). The SENCO is responsible for reporting regularly to the Head teacher and the Governor with responsibility for SEN on the ongoing effectiveness of this policy. The Designated Teacher for Looked After Children has strategic responsibility for the inclusion of children who are adopted or in local authority care and will work in close partnership with the SENCo where a child may also have SEN.
All staff in school have a responsibility for maximising the achievement and opportunity of vulnerable and disadvantaged learners. All staffing appointments to support any vulnerable or disadvantaged child will be carried out in accordance with equal opportunities legislation, employment law, safer recruiting policy and best practice.  
All staff receive new staff induction when they begin work at Ivanhoe, and all staff receive targeted continuing professional development relating to SEND on an annual basis.

9.2
Head Teacher
The Headteacher is responsible for monitoring and evaluating the progress of all children and for making strategic decisions which will maximise their opportunity to learn.
9.3
Special Educational Needs Coordinators (SENCOs)
Our SENCOs will oversee the day- to-day operation of this policy and will:
· be a qualified teacher working at our school.  If our SENCo has not been employed in this capacity at our school or elsewhere for at least 12 months, he/she will gain statutory accreditation within three years of appointment
· strategically support the quality of teaching, evaluate the quality of support and contribute to school improvement
· maintain and analyse our whole-school provision map for vulnerable and disadvantaged children
· identify on the provision map those children requiring SEN support from the school’s delegated budget, children in receipt of High Needs funding and with Statements of Special Educational Need or Education Health and Care plans

· co-ordinate provision for children with SEN
· liaise with and advise teachers and other classroom / targeted support staff
· manage the records on all children with SEN
· liaise with parents of children with SEN, in conjunction with class teachers

· contribute to the in-service training of staff as part of the school’s development plan and annual schedule of continuous professional development where deemed necessary
· review and revise learning and wider outcomes on SSPs 

· co-ordinate multi agency meetings and statutory Annual Reviews for children with a Statement of SEN or Education Health and Care Plan or comply with requests to participate in meetings led by other lead practitioners
· ensure effective and timely transition arrangements for children moving into and out of our school
· evaluate regularly the impact and effectiveness of all additional interventions for children with SEN 
· follow Local Authority guidance and procedures when it is considered that a child with significant and long term SEN may require significant support through statutory processes
· attend SENCO network meetings and training as appropriate
· liaise with the school’s SEN Governor, keeping him/her informed of current issues regarding provision for children with SEN
· liaise closely with a range of outside agencies to support vulnerable learners
9.4
Classroom and subject teachers 
Teachers are responsible for the four stages (assess, plan, do, review) of action with the support and guidance of the SENCO and specialist staff. 
Our teachers will:
· focus on outcomes for every child and the outcome wanted from any SEN support;
· be responsible for meeting special educational needs under the guidance of the SENCos and Head teacher;
· have high aspirations for every child setting clear progress targets; and
· Involve parents and the child in planning and reviewing progress: sharing information, seeking their views and providing regular updates on progress. 
9.5
Learning Support/Teaching Assistants

· LSAs are part of our whole school approach to SEN working in partnership with the classroom/subject teacher and the SENCOs. 
· we deploy our LSAs depending on their level of experience and the identified needs of the children.
· our LSAs are most effective when the support they give is focused on the achievement of specific outcomes. 
· LSAs can be part of a package of support for the individual child but are never be a substitute for the teacher’s involvement with that child.
Section 10: Partnership with Parents/Carers

Our school aims to work in partnership with parents and carers.  We do so by:

· working effectively with all other agencies supporting children and their parents;
· giving parents and carers opportunities to play an active and valued role in their child’s education;
· making parents and carers feel welcome;
· encouraging parents and carers to inform school of any difficulties they feel their child may be having or other needs their child may have which need addressing;
· instilling confidence that the school will listen and act appropriately;
· focusing on the child’s strengths as well as areas of additional need;
· allowing parents and carers opportunities to discuss ways in which they and the school can help their child;
· agreeing targets for all children, in particular, those not making expected progress and, for some children identified as having SEN, involving parents in the drawing-up and monitoring progress against these targets;
· keeping parents and carers informed and giving support during assessment and any related decision-making process; 

· making parents and carers aware of sources of information, advice and support;
· providing all information in an accessible way for parents with English as an Additional Language;
· producing an SEN Information Report that will be published on the school website; and 
· publishing information about the Pupil Premium (expenditure & impact) on the school website.
Section 11: Involvement of Children

Children have the right to be involved in making decisions and exercising choice. In most lessons, all children are involved in monitoring and reviewing their individual progress through the use of layered targets.  We endeavour to involve all children fully by encouraging them to:

· share their views about their education and learning; 

· identify their own needs and learn about learning; 

· share in individual target setting across the curriculum so that they know what their targets are and why they have them;

· self-review their progress and set new targets;
· monitor their success at achieving the targets on their SENSupport Plan; and
· create a pen portrait or One Page Profile of their likes, dislikes, family, friends, strengths, needs and aspirations for their future.
Section 12: Supporting pupils at school with medical conditions
Some children in our school have medical conditions that require care and support to enable full access to education, including school trips and physical education. Some children with medical conditions may be disabled and where this is the case the school will comply with its duties under the Equality Act 2010. 

Some may also have special educational needs (SEN) and may have a Statement, or EHCP, which brings together health and social care needs, as well as their special educational provision.

Should any child have a medical condition, parents should discuss the child’s needs with the Head Teacher, Parent Support Officer or Office Manager in the first instance and complete a detailed Individual Health Care Plan.  The information will be shared with all appropriate staff in order to meet the child’s needs and keep him/her safe. Arrangements must be reviewed regularly, in line with the child’s needs.
Section 13: Effective Transition
· For all children, we will ensure early and timely planning for transfer into our school, within our school year groups and onto the next phase of education. 
· During the year, in which children are due to change school, transition meetings, class transition days for all children are held, and arrangements discussed. For children with SEN this may include additional familiarisation visits, circle of friends’ activities, parental/carer visits to our school or other reasonable adjustments in addition to usual arrangements for all children. 
· When children are due to leave our school, they and their parents will be encouraged to consider all options for the next phase of education.  We will involve outside agencies, as appropriate, to ensure information is impartial, comprehensive but easily accessible and understandable. Accompanied visits to other providers may be arranged as appropriate.
· We will discuss transition needs of all children with Statements of SEN or an Education Health and Care Plans at their statutory Annual Reviews.
· A transition timeline will be produced and shared with the family.
· For children with an Education Health & Care Plan in transition years, the SENCO will also attend any Annual Reviews for the children at their feeder school if invited.  

Section 14: Admission Arrangements

No child will be refused admission to school on the basis of his or her special educational need, ethnicity or language need.  In line with the Equalities Act 2010, we will not discriminate against disabled children and we will take all reasonable steps to provide effective educational provision (see Admission policy).

Section 15: Exam Access arrangements
We will consider the access arrangements following DfE Guidance for all children completing end of key stage assessments, and make applications where necessary and appropriate to enable all children to access tests to the best of their ability.
Section 16: Storage of records
Children’s SEN records are now stored electronically via our CPOMS system. Files for children that started before the CPOMS system came into place are stored securely inside a locked cupboard in the SENCo’s office. The contents of CPOMS files and hard files are only shared according to our confidentiality/data protection procedures. When a child moves to another school, copies of the records are handed over to either the SENCo or a member of the Senior Leadership Team.
Section 17: Complaints

If there are any complaints relating to the provision for children with SEN, these will be dealt with in the first instance by the class teacher and SENCO, then, if unresolved, by the Head teacher.  The Governor with specific responsibility for SEN may be involved if necessary.  In the case of an unresolved complaint, the issue should be taken through the general Governors complaints procedure (see separate Complaints Policy)
Section 18: Other key members of staff in our school
· Designated Safeguarding Lead:  Faye Denigan (Parent Support Officer)
· Deputy Designated Safeguarding Leads: Joe Brian (Head Teacher) and Claire Moxon
· Designated Teacher for Looked After Children – Elizabeth Kidd
· Staff responsible for managing the medical needs of pupils: Katie Vaux (Office Manager), Grace Sutcliffe and Adrienne Carrington (Office staff), Kimberley Hutton (SENCo) and Lisa Mills (EYSENCo).
Section 19: Links for Doncaster Services including Doncaster Local Authority’s Local Offer
https://www.doncaster.gov.uk/services/schools
The above link is for the following services:

· Educational and Childcare

· Special Educational Needs

· Keeping Children Safe

· Activities for children and young people

The following link is for SEN toolkit which has links and contact details for different services: https://www.doncaster.gov.uk/send-toolkit
This SEND Policy was updated September 2025 and will be reviewed

regularly by all or part of the Governing Body.









�This was minimum – we don’t spend this per SEN child so I have changed this to maximum – what do you think?


�Some of our children have more than this
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